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 PRACTICES TO AVOID IN  

OUT-OF-SCHOOL TIME PROGRAMS 
 

Kristin Anderson Moore, Ph.D., Ashleigh Collins, M.A., and 
Jacinta Bronte-Tinkew, Ph.D.  

 

OVERVIEW  

 Perhaps one of the fastest ways to improve the quality of out-

of-school time programs would be to replace practices that we know 

do not work with practices that appear to be more effective. In this 

brief, we highlight lessons from an expanding body of knowledge 

about specific program practices that should be avoided or         

minimized in out-of-school time programs to improve their chances 

of success. In a related brief, we highlight 10 practices to foster.1  

 

PROGRAM PRACTICES TO AVOID OR MINIMIZE  
 

1. Avoid negative approaches based on scaring children. 

Some observers have hoped that negative approaches—

such as showing young people what it is like to be in jail and 

enabling them to hear from and speak with prison inmates—

can scare them into better behavior.  
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However, a number of rigorous evaluations have 

assessed such ―scared straight‖ approaches and 

found that they fail to deter juvenile crime or       

promote more positive behaviors.2,3,4,5,6,7,8 In fact, 

such approaches have been found to have          

negative impacts. In some settings, youth’s        

participation in programs incorporating the ―scared 

straight‖ approach has resulted in significantly 

higher recidivism rates.9,10 Evidence indicates that 

positive approaches that invest in children’s       

futures are more often effective.11, 12,13  

 

2. Avoid lecturing. Students spend a               

considerable portion of their school day listening to 

lectures, and they are not eager to sit through     

lectures during their after-school hours. Moreover, 

evaluation studies indicate that didactic lectures 

may increase knowledge, but they do not change 

behavior.14 Research indicates that children and 

youth may benefit from a variety of learning       

strategies. These strategies can include:  

 

 1) interactive projects and group work;  

 2) activity options; 

 3) opportunities that enable young people to 

pace their own activities, and  

 4) experiential learning, in which young 

people have the opportunity to apply what 

they learn and then reflect on it. 15,16  

 

 

 

3. Avoid just focusing on “squelching” bad 

behaviors. As important as it is to reduce        

substance use, violence, teen childbearing, and 

school dropout, it is not sufficient for programs to 

concentrate only on problems that may threaten 

young people’s development. In the words of 

Karen Pittman, ―Problem free is not fully          

prepared.‖17 Moreover, a program that focuses 

on the negative may be likely to encounter      

problems with recruitment, attendance, and      

retention. Children and youth, as well as families 

and community members, are not looking for an 

ongoing recitation of their problems and failings. 

In fact, such a negative focus can contribute to 

children’s lower self-esteem and poorer school 

adjustment.18,19,20 Children and youth seek       

support, encouragement, praise, and assistance 

in achieving their positive goals.21,22,23 Research 

finds that helping children and youth to develop 

well and achieve positive personal goals is more 

likely to reduce negative behaviors than are     

programs that simply highlight and focus on 

squelching bad behaviors.24 Indeed, evaluations 

are finding that positive youth development      

approaches can prevent problem behaviors. 25,26 
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4. Avoid putting children with serious              

behavioral problems all together. A review of 

studies indicates that forming groups of delinquent 

or problem children is not an effective strategy for 

changing behavior.27 Children in such groupings 

can encourage undesirable behavior among one 

another through negative peer pressure. 28,29, 

30,31,32 Additionally, separating children with         

serious behavioral problems into homogeneous 

groups can draw attention to their behavior before 

their peers and trigger the continuance of           

undesirable behavior by the children with the      

behavioral problems.33,34,35,36 Rather than grouping 

children homogeneously, studies find that          

heterogeneous groupings can provide models of 

positive social behaviors for children with serious 

behavioral problems, resulting in decreases in 

their behavioral problems and increases in their 

a c a d e m i c  a c h i e v e m e n t  a n d  p e e r                        

acceptance.37,38,39  

 

5. Avoid ridiculing program participants.        

Developing a positive identity is a challenging task 

for children and adolescents in a competitive and 

demanding economy and educational system. 

Whether from their peers or from out-of-school 

time staff, ridicule, criticism, and demeaning     

comments or treatment (especially when they    

occur frequently or in public) can undermine      

children’s sense of self-worth.40,41,42,43 Negative 

staff-child interactions can undermine children’s  

social competency, empathy, and ability to       

negotiate conflicts and cooperate with others.44 

Providing young people with constructive       

suggestions and positive reinforcement, on the 

other hand, has been found to increase positive 

outcomes 45,46 This is not to say that it is           

appropriate to gloss over problems or ignore 

misbehavior, but rather to highlight the value of 

constructive comments that identify better         

behaviors, rather than responding with ridicule 

and criticism. As one provider commented in a 

Child Trends Roundtable,47 ―Catch them doing 

good.‖  

6. Avoid “100 kids, 1 adult, and a basketball” 

program formats. These words of a           

Roundtable participant describe an all-too-

common format for after-school programs.48 In 

such cases, the number of adults and the        

resources available clearly are far too low to     

assure safety and to avoid fights. 49, 50 Beyond 

these considerations, such programs cannot   

foster the activities or the positive and ongoing 

relationships that are essential to positive        

development for children and adolescents.51,52 In 

addition, children who are depressed or who are 

being bullied may be overlooked in programs 

when there are few adults.53 Also, it is unlikely 

that a sole adult in charge of such a program will 

stay on the job for very long, given the difficulty 

of managing a large number of children alone, 

so staff turnover becomes another issue. 54  
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7. Avoid implementing a program without a 

clear theory of change. It is common for          

programs to spring up to meet a need and to grow 

in response to evolving challenges and/or in       

response to funding opportunities. Reflecting this 

pattern, many programs lack a clear and coherent 

mission. Alternatively, they may have a clear goal 

(for example, preventing school dropout), but they 

may lack an appropriate set of activities directed 

at achieving that goal. It can be helpful in           

numerous ways to invest a few hours in              

developing a theory of change or logic model that 

lays out the long-term goals and the inputs,        

outputs, and the intermediate goals that are      

expected to lead to the long-term goals.55,56 For 

example, taking this step can help to ensure that 

all staff members know and share a common     

mission, that promises made to funders are        

reasonable and achievable, and that the activities 

and services that are offered are aligned with the 

goals. 

 

8. Avoid implementing only part of a program. 

It is common for programs to pluck out one        

element of an effective program model and            

implement it. Studies find that the more closely          

programs adhere to an evidence-based              

programa,57 curriculum or model, the more         

effective a program is likely to be in achieving     

desired outcomes.58,59,60,61 In difficult economic 

times, it is particularly enticing to remove          

expensive program elements or shorten program 

duration or frequency. Unfortunately, such         

dilutions may undermine the effectiveness of the 

whole program. For example, while the Teen 

Outreach Program could be implemented without 

service learning, the use of service learning is a 

core component that is critical to the success of 

the program.62 Program directors should note, 

however, that some evidence-based programs 

are designed with stand-alone components that 

can be used in conjunction with an existing      

program model.63,64  
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9. Avoid or reduce staff turnover. Given the    

importance of relationships between staff and   

children or youth and the cost of recruiting,       

training, and coaching staff members, high       

turnover can undermine program effectiveness. 

65,66 Steps that may reduce turnover include       

providing opportunities for staff members to        

express their views on decisions and directions, 

giving them chances to grow as individuals, and 

being generous with praise and positive feedback 

when warranted.67  

 

10. Avoid assuming that “We know what to do; 

we just need to do it.” It is difficult to change    

behavior, even among children. A lot has been 

learned about approaches that don’t work (for    

example, that ―scaring kids straight‖ doesn’t work  

and that lectures don’t change behavior), as well 

as about effective approaches (such as those 

that build strong, positive relationships). 

68,69,70,71,72,73,74 More specifically, we have 

learned that the critical aspects of continuous 

program improvement include strengthening    

program components, enhancing implementation 

quality, improving staff training, sequencing      

age-appropriate programs over time, and     

monitoring outcomes. Moreover, we have 

learned that being evidence-based and          

data-driven can help programs become more 

effective over time. However, impacts are often 

small and short-lived. There is much still to be 

learned and partnerships between practitioners 

and researchers can add to our list of practices 

to avoid and practices to foster.  

TEN OUT-OF-SCHOOL TIME PROGRAM PRACTICES TO AVOID 
 

1. Avoid negative approaches based on scaring children. 
 

2. Avoid lecturing. 
 

3. Avoid just focusing on “squelching” bad behaviors. 
 

4. Avoid putting children with serious behavioral problems all together. 
 

5. Avoid ridiculing program participants. 
 

6. Avoid “100 kids, 1 adult, and a basketball” program formats. 
 

7. Avoid implementing a program without a clear theory of change. 
 

8. Avoid implementing only part of a program. 
 

9. Avoid staff turnover. 
 

10.  Avoid assuming that “We know what to do; we just need to do it.” 
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CONCLUSION  

There is an expanding amount of credible          

information about both ineffective and effective   

approaches to promoting positive out-of-school 

time program outcomes. As program practitioners 

consider implementing evidence-based practices, 

program administrators, staff, and other           

stakeholders must keep in mind that it is difficult to 

change behavior overnight, even among            

children.75,76 Programs should, thus, be prepared 

to examine their programs and drop negative    

practices, substituting positive practices              

instead.77, 78,79 

ACKNOWLEDGMENTS  

The authors would like to thank Suzanne Le       

Menestrel, Ph.D., for her careful review of and 

helpful comments on this brief. 

  

Editor: Harriet J. Scarupa  

 

REFERENCES  
1 Moore, K.A., Collins, A., & Bronte-Tinkew, J. (2010,       
January). Practices to foster in out-of-school time programs. 
(Research-to-Results brief). Washington, DC: Child Trends  
 

2 Welsh, B., & Farrington, D. (2005). Evidence-based crime 
prevention: Conclusions and directions for a safer society. 
Canadian Journal of Criminology and Criminal Justice, 47(2), 
337-354.  
 

3 Finckenauer, J. (1982). Scared straight! and the panacea 
phenomenon. Englewood Cliffs, NJ: Regents/Prentice Hall.  
 

4 Lewis, R. (1983). Scared straight—California style. Criminal 
Justice and Behavior, 10(2), 209-226.  
 

5 Buckner, J., & Chesney-Lind, M. (1983). Dramatic cures for 
juvenile crime. Criminal Justice and Behavior, 10(2), 227-
247.  
 

6 Sherman, L., Gottfredson, D., MacKenzie, D., Eck, J., 
Reuter, P., & Bushway, S. (1998). Preventing crime: What 

works, what doesn’t, what’s promising. Washington, D.C.: 
The National Institute of Justice. 
  
7 Greenwood, P. (1996). Responding to juvenile crime:      
Lessons learned. The Future of Children, 6(3), 75-85.  
 

8 Schembri, A. (2006). Scared straight programs: Jail and 
detention tours. Tallahassee, FL: Florida Department of    
Juvenile Justice.  
 

9 Buckner, J.& Chesney-Lind, M. (1983).  
 

10 Lewis, R. (1983).  
 

11 Lochman, J.E., & Wells, K.C. (2004). The Coping Power 
program for preadolescent aggressive boys and their        
parents: Outcome effects at the 1-year follow-up. Journal of 
Consulting and Clinical Psychology, 72(4), 571-578.  
 

12 Segawa, E., Ngwe, J. E., Li, Y., Flay, B. R., & Aban Aya 
(2005). Evaluation of the effect of the Aban Aya Youth       
Project in reducing violence among African American       
adolescent males using latent class growth mixture modeling 
techniques. Evaluation Review, 19(2), 128-148.  
 

13 Leeman, L.W., Gibbs, J.C., & Fuller, D. (1993). Evaluation 
of a multi-component group treatment program for juvenile 
delinquents. Aggressive Behavior, 19, 281-292.  
 

14 Gamoran, A., & Nystrand, M. (1991). Background and   
instructional effects on achievement in eighth-grade English 
and social studies. Journal of Research on Adolescence, 1
(3), 277-300.  
 

15 Thornton, R. (1999). Using the results of research in     
science education to improve science learning. Nicosia,     
Cyprus: Keynote address to the International Conference on 
Science Education.  
 

16 Rosenthal, R., &Vandell, D. (1996). Quality of care at 
school-aged child-care programs: Regulatable features,        
observed experiences, child perspectives, and parent       
perspectives. Child Development, 67(05), 2434-2445.  
 

17 Pittman, K. (1999). The power of engagement. Youth    
Today, September 1999. Washington, DC: The Forum for 
Youth Investment.  
 

18 Kernis, M., Brown, A., & Brody, G. (2000). Fragile self-
esteem in children and its associations with perceived pat-
terns of parent-child communication. Journal of Personality, 
68(2). Oxford, England: Blackwell Publishers.  
 

19 Henricsson, L., & Rydell, A. (2006). Children with behavior 
problems: The influence of social competence and social 
relations on problem stability, school achievement and peer 
acceptance across the first six years of school. Infant and 
Child Development, 15 (4), 347-366.  

 



  

June/July 2010 

Practices to Avoid in Out-of-School Time Programs 

Page  7 

20 Searcy, Y. (2007). Placing the horse in front of the wagon: 
Toward a conceptual understanding of the development of 
self-esteem in children and adolescents. Child and          
Adolescent Social Work Journal, 24(2), 121-131.  
 

21 Zenub, K., Kreider, H., Little, P., Buck, T., & Coffey, M.    
(2006). Focus on families! How to build and support         
family-centered practices in afterschool. Boston, MA: United 
Way of Massachusetts Bay, Harvard Family Research     
Project, and Build the Out-of-School Time Network.          
Retrieved March 12, 2009, from: http://www.hfrp.org/family-
involvement/publications-resources/focus-on-families!-how-
to-build-and-support-family-centered-practices-in-after-
school.  
 

22 Margolin, S. (2007). Non-aggressive isolated and rejected 
students: School social work interventions to help them. 
School Social Work, 32(1), 46-66.  
 

23 Hadley, A., Hair, E., & Moore, K. (2008, August). Assess-
ing what kids think about themselves: A guide to adolescent 
self-concept for out-of-school time program practitioners. 
(Research-to-Results brief). Washington, DC: Child Trends. 
Available at: http://www.childtrends.org/files/child_trends-
2008_08_20_rb_selfconcept.pdf.  
 

24 Bowie, L., & Bronte-Tinkew, J. (2008, June).Youth        
governance: How and why it can help out-of-school time 
programs involve at-risk youth (Research-to-Results brief). 
Washington, DC: Child Trends. Available at: http://
w w w . c h i l d t r e n d s . o r g / F i l e s / / C h i l d _ T r e n d s -
2008_06_18_YouthGovernance.pdf.  
 

25 Lerner, R. M., Lerner, J. V., Phelps, E., & Balsano, A. 
(2006). The 4-H study of positive youth development:               
Current findings, future directions, and national and          
internationals impacts on policy and practice. Paper         
presented at the Semiannual Meeting of the Health Rocks! 
Collaboration. Chevy Chase, MD: National 4-H Council.  
 

26 Philliber, S., Kaye, J., & Herrling, S. (2001, May). The   
national evaluation of the Children’s Aid Society Carrera-
Model program to prevent teen pregnancy. New York:     
Philliber Research Associates.  
 

27 Fite, J., Goodnight, J. Bates, J., Dodge, K, & Pettit, G. 
(2008). Adolescent aggression and social cognition in the 
context of personality: Impulsivity as a moderator of          
predictions from social information processing. Aggressive 
Behavior, 34(5), 511-520.  
 

28 Dodge, K.A., Dishion, T. J., & Lansford, J. E. (2006).     
Deviant peer influences in intervention and public policy for 
youth. Social Policy Report, XX, 1. Ann Arobor, MI: Society 
for Research in Child Development.  
 

29 Elliot, D., Huizinga, D., & Menard, S. (1989). Multiple    
problem youth: Delinquency, substance use, and mental 
health problems. New York: Springer-Verlag.  

30 Crockett, L., Raffaelli, M., & Shen, Y. (2006). Linking self
-regulation & risk proneness to risky sexual behavior: 
Pathways through peer pressure and early substance use. 
Journal of Research on Adolescence, 16(4), 503-525.  
 

31 Greenwood, P. (1996).  
 

32 Silmere, H., & Stiffman, A. (2006). Factors associated 
with successful functioning in American Indian youths. 
American Indian and Alaska Native Mental Health         
Research: The Journal of The National Center, 16(3), 23-
47.  
 

33 Dodge, K.A., Dishion, T. J., & Lansford, J. E. (2006).  
 

34 Dodge, K., Lanford, J., Salzer-Burks, V., Bates, J., 
Pettit, G., Fontaine, R., & Price, J. (2003). Peer rejection 
and social information-processing factors in the              
development of aggressive behavior problems in children. 
Child Development, 74(2), 374-393.  
 

35 Gazelle, H., & Ladd, G. (2003). Anxious solitude and 
peer exclusion: A diathesis-stress model of internalizing 
trajectories in childhood. Child Development, 74(1), 257-
278.  
 

36 Killeya-Jones, L., Costanzo, P., Malone, P., Quinlan, N., 
& Miller-Johnson, S. (2007). Norm-narrowing and self- and 
other-perceived aggression in early-adolescent same-sex 
and mixed-sex cliques. Journal of School Psychology, 45
(5), 549-565.  
 

37 Henricsson, L., & Rydell, A. (2006).  
 

38 Bellafiore, L, & Salend, S. (1983). Modifying               
inappropriate behaviors through a peer-confrontation     
system. Behavioral Disorders, 8(4), 274-279.  
 

39 Morrison, J., & Jones, K. (2007). The effects of positive 
peer reporting as a class-wide positive behavior support. 
Journal of Behavioral Education, 16(2), 111-124.  
 

40 Searcy, Y. (2007).  
 

41 Burgess, A., Garbarino, C., & Carlson, M. (2006).  
 

42 Sidorowicz, K., Hair, E., & Milot, A. (2009, October). 
Assessing bullying: A guide for out-of-school time         
practitioners. (Research-to-Results brief). Washington, 
DC: Child Trends. Available at: http://www.childtrends.org/
F i l e s / / C h i l d _ T r e n d s -
2009_10_29_RB_AssessingBullying.pdf.  
 

43 Kernis, M., Brown, A., & Brody, G. (2000). Fragile          
self-esteem in children and its associations with perceived 
patterns of parent-child communication. Journal of        
Personality, 68(2), 225-252.  
 

44 Vandell, D., Henderson, V., & Wilson, K. (1988). A       
longitudinal of children with day-care experiences of     
varying quality. Child Development, 59, 1286-1292.  
 



  

June/July 2010 

Practices to Avoid in Out-of-School Time Programs 

Page    8 

45 Margolin, S. (2007).  
 

46 Hadley, A., Hair, E., & Moore, K. (2008, August).  
 

47 With funding from The Atlantic Philanthropies, Child 
Trends has held a series of Roundtables with practitioners to 
identify their issues, concerns, research needs, and          
perspectives, as well as to get feedback about Child Trends’ 
publications and outreach efforts.  
 

48 Extended-Day Learning Practitioner Roundtable.           
Albuquerque, NM: May 20, 2008.  
 

49 Rosenthal, R., & Vandell, D. (1996).  
 

50 Howes, C., Phillips, D., & Whitebook, M. (1992). Thresh-
olds of quality: Implications for the social development of 
children in center-based child care. Child Development, 63, 
449-460.  
 

51 Posner, J., & Vandell, D. (1994). Low-income children’s 
after-school care: Are there beneficial effects of after-school 
programs? Child Development, 65(2), 440-456. 
 

52 Howes, C., Phillips, D., & Whitebook, M. (1992).  
 

53 Montague, M., Enders, C., Dietz, S., Dixon, J., &        
Cavendish, W. (2008). A longitudinal study of depressive 
symptomology and self-concept in adolescents. The Journal 
of Special Education, 42(2), 67-78.  
 

54 Collins, A., Bronte-Tinkew, J., & Logan, C. (2008, May). 
Strategies for improving out-of-school programs in rural      
communities (Research-to-Results brief). Washington, DC: 
Child Trends. Available at: http://www.childtrends.org/Files/
Child_Trends-2008_05_05_RB_RuralOST.pdf  
 

55 Hamilton, J., & Bronte-Tinkew, J. (2007, January). Logic 
models in out-of-school time programs: What are they and 
why are they important? (Research-to-Results brief).        
Available at: http://www.childtrends.org/files/child_trends-
2007_01_05_rb_logicmodels.pdf. 6  
 
56 Metz, A., Burkhauser, M., Collins, A., & Bandy, T. (2008). 
The role of organizational context and external influences in 
the implementation of evidence-based programs: Report III. 
Washington, DC: Child Trends.  
 

57 Terzian, M., Moore, K.A., Williams-Taylor, L., and Nguyen, 
H. (2009). Online Resources for Identifying Evidence-Based 
Out-of-School Time Programs: A User’s Guide (Research-to-
Results Brief). Washington, DC: Child Trends.  
 

58 Sobeck, J., Abbey, A., & Agius, E. (2006). Lessons 
learned from implementing school-based substance abuse 
prevention curriculums. Children & Schools, 28(2), 77-85.  
 

59 Stith, S., Pruitt, I., Dees, J., Fronce, M., Green, N., Som, 
A., & Linkh, D. (2006). Implementing community-based      
prevention programming: A review of the literature. Journal 
of Primary Prevention, 27(6), 599-617.  

60 Stamper, G. (2007). The evaluation of program fidelity in 
two college alcohol interventions. Dissertation Abstracts 
International: Section B: The Sciences and Engineering, 
67(9-B), 5424.  
 

61 Garret, S., McKinney, K., Kinukawa, A., Redd, Z., & 
Moore, K. (2003). Program implementation: What do we 
know? Washington, DC: Child Trends.  
 

62 Allen, J., & Philliber, S. (2001). Who benefits most from 
a broadly targeted prevention program? Differential       
efficacy across populations in the Teen Outreach Program. 
Journal of Community Psychology, 29 (6), 637-655.  
 

63 Metz, A., Bowie, L., & Blasé, K. (2007, October). Seven 
activities for enhancing the replicability of evidence-based 
practices (Research-to-Results brief). Washington, DC: 
Child Trends. Available at: http://www.childtrends.org/files/
child_trends-2007_10_01_RB_Replicability.pdf.  
 
64 Kutash, K. (2007). Understanding school-based mental 
health services for students who are disruptive and        
aggressive: What works for whom? Proceedings of          
Persistently Safe Schools: The 2007 National Conference 
on Safe Schools and Community. Retrieved March 12, 
2009, from: http://www.hamfish.org/.  
 

65 Posner, J., & Vandell, D. (1994). 
  

66 Howes, C., Phillips, D., & Whitebook, M. (1992).  
 

67 Collins, A., Bronte-Tinkew, J., & Logan, C. (2008, May). 
  

68 Welsh, B., & Farrington, D. (2005). Evidence-based 
crime prevention: Conclusions and directions for a safer 
society. Canadian Journal of Criminology and Criminal 
Justice, 47(2), 337-354.  
 

69 Finckenauer, J. (1982).  
 

70 Lewis, R. (1983).  
 

71 Buckner, J., & Chesney-Lind, M. (1983).  
 

72 Sherman, L., Gottfredson, D., MacKenzie, D., Eck, J., 
Reuter, P., & Bushway, S. (1998).  
 

73 Greenwood, P. (1996).  
 

74 Schembri, A. (2006).  
 

75 McLaren, E. (2007). Partnering to encourage transfer of 
learning: Providing professional development follow up 
supports to Head Start teachers. Dissertation Abstracts 
International Section A: Humanities and Social Sciences, 
68(4-4), 1319.  
 

78 Bandy, T., Bowie, L., Burkhauser, M., & Metz, A. (2007). 
The role of frontline staff in the implementation of evidence
-based practices: Report I. Child Trends Special Report. 
Washington, DC: Child Trends.  



  

June/July 2010 

Quality OST Programs Help Working Families 

Page    9 

78 Bandy, T., Bowie, L., Burkhauser, M., & Metz, A. (2007). 
The role of frontline staff in the implementation of evidence-
based practices: Report I. Child Trends Special Report. 
Washington, DC: Child Trends.  
 

79 Metz, A., Burkhauser, M., Collins, A., & Bandy, T. (2008).  
 

SUPPORTED BY: The Atlantic Philanthropies  
© 2010 Child Trends.  

May be reprinted with citation.  
4301 Connecticut Ave, NW, Suite 350,            

Washington, DC 20008, www.childtrends.org  
 
 

Child Trends is a nonprofit, nonpartisan research center that 

studies children at all stages of development. Their mission 

is to improve outcomes for children by providing research, 

data, and analysis to the people and institutions whose     

decisions and actions affect children. For additional          

information, including publications available to download, 

visit their Web site at www.childtrends.org. For the latest 

information on more than 100 key indicators of child and 

youth well-being, visit the Child Trends DataBank at 

www.childtrendsdatabank.org. For summaries of over 400 

evaluations of out-of-school time programs that work (or 

don't) to enhance children's development, visit 

www.childtrends.org/WhatWorks. 

Quality Out-of-School Time        
Programs Help Working Families 

 

Laveta Wills-Hale, MA 

Network Coordinator, Arkansas out of School Network 

(AOSN) 

  

 According to the Afterschool Alliance’s 

2009 Arkansas After 3 PM Survey,                  

approximately 26% of Arkansas’ youth grades      

k-12 or roughly 125,025 children and youth are on 

their own afterschool.  Moreover, nearly two-thirds 

of Arkansas’ children have parents or caregivers in 

the workplace.  The hours afterschool and the 

summer break can cause a great deal of anxiety  

for parents who do not have adequate care for 

their children.  This presents a unique challenge 

in a state that has a significant amount of        

low-wage and hourly wage earners. Often times, 

if a parent in our state has to leave work early or 

miss a day from work due to child care issues, 

this means lost income for the household that 

cannot be recovered.  National data from      

Brandies  University’s Community, Families, and 

Work Program (2004) and Catalyst & Brandies           

University (2006) indicates that parents who are 

concerned about their children’s afterschool care 

miss an average of eight days of work per year 

and that decreased worker productivity related to 

parents concerns about their children’s             

afterschool and summer care costs up to $300 

billion per year. 

 Whether children and youth are enrolled in 

a traditional childcare program or a stand alone 

youth development program, quality OST        

programs make a meaningful contribution to our 

economy by helping parents remain on their jobs 

and giving children and youth an important  

safety net.  This is particularly important during 

economic downturns when jobs are scarce. In a 

2004 study conducted by Policy Studies and        

Associates, 60 percent of the parents surveyed 

said that they missed less work than before     

because of the afterschool program, 59 percent 

said it supported them keeping their job, and 54  
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percent said it allowed them to work more hours. 

 Today’s workday has grown longer, while 

the school day has not. This means that the      

demand for quality programs is growing. About 89 

percent of adults surveyed in Arkansas agreed 

that there should be some type of organized       

activity everyday that provides opportunities for 

children and youth to learn, and most adults of 

children not participating in afterschool or summer 

programs state that their children would participate 

if they had access to one. Many cited               

transportation and cost as the main barriers to   

participation.  Moreover, according to Johns      

Hopkins University, nearly two-thirds of the 

achievement gap between lower-income and 

higher income children and youth can be attributed 

to unequal access to summer learning.              

opportunities.  

 Quality OST programs are essential        

elements to helping families balance their home 

life and work and they are also an important part 

of ensuring that children and youth have safe,    

enriching experiences after school and during the  

summer months. To meet the growing need and 

demand for quality programs, a greater               

understanding and support is needed from the 

public and private sector is needed to ensure 

that Arkansas’ most valuable resource; its       

children do not fall between the cracks during 

these critical times. 

For more information on the 
 Arkansas Out of School Network visit 

www.aosn.org or email Laveta Wills-Hale at   
lwillshale@astate.edu  

501.660.1012 

 
Additional Information: 

 For millions of children in America, when 

schools close for the summer, safe and          

enriching learning environments are out of 

reach, replaced by boredom, lost opportunities 

and risk. New analysis of data from the America 

After 3PM study measures the extent of this 

problem, concluding that three-quarters of 

America's school children do not participate in 

summer learning programs. Yet, fifty-six percent 

of kids (an estimated 24 million) who are not                

participating in summer learning programs, 

would likely enroll in a program, based on         

parent interest.  America After 3PM Special   

Report on Summer offers a snapshot of how 

children spend their summers and finds that the 

nation is missing a key opportunity to help       

millions of children succeed in school. 

 

To few the key findings of this report visit  

http://www.afterschoolalliance.org/

AA3PM_summer.cfm  

 

http://www.aosn.org
mailto:lwillshale@astate.edu
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Virtual Field Trips with  
“Meet Me at the Corner” 

 

Take advantage of the educational opportunities 

available through the Internet with Meet Me at the 

Corner (www.meetmeatthecorner.org/), which    

offers virtual field trips.   Created in 2006 by author 

and educator Donna W. Guthrie, the site was 

started as a way to encourage storytelling by     

children with the use of video. Videos are then 

sent to Meet Me at the Corner, where they are   

edited and uploaded to the site.   "It's not You-

Tube," Guthrie said. Videos are required to have a 

beginning, middle and end, all in the span of about 

four minutes. Once uploaded, Guthrie and her 

staff add music and graphics and edit where     

necessary. New episodes are available every two 

weeks. The newest episode is a 3½-minute visit 

with the curator of the Metropolitan Museum of Art 

in New York City.   Other episodes are visits to the 

Palomar Observatory in San Diego, the Mayborn 

Museum in Waco, Texas, and the Thomas Edison 

National Historical Museum in West Orange, N.J.  

Each episode connects back to learning activities 

and related Web sites are suggested. Consider 

encouraging the children in your program to       

submit a video about your "corner." Directions can 

be found at www.meetmeatthecorner.org/user.             

Registration is required but the process is free.  

 

Achieving Excellence and               

Innovation in Family, School, and 

Community Engagement  

The U.S. Department of Education and its     

partners United Way Worldwide, National 

PTA, SEDL, and Harvard Family Research 

Project are proud to bring you a free webinar 

series on family, school and community           

engagement. The Achieving Excellence and 

Innovation in Family, School, and Community 

Engagement webinar series is an opportunity 

for stakeholders representing national, regional, 

and local organizations to learn about family, 

school, and community engagement research, 

best practices from the field, and new                

innovations that are making a difference in 

school improvement and student learning.       

Leading practitioners, researchers, and           

policymakers will share real-life examples from 

the field about what it takes to effectively engage 

family and community with schools.  To review 

past webinars and  to view upcoming webinar 

topics in the series vis it  http:/ /

www.nationalpirc.org/engagement_webinars/

about.html 
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www.roadstosuccess.org 

Roads to Success (RTS) is a college and careers 

program committed to helping young people 

make the connection between school and their 

aspirations for adulthood.  The RTS program is 

designed to fit easily into a typical school day or 

after-school program, and may be adapted to any 

setting offering youth  services.  They support the 

efforts of counselors, educators, and youth      

workers who seek to inspire young people to     

succeed in high school and beyond.   

RTS offers a research-based grade 7 through 12 

guidance curriculum, with student motivation at 

its core.  Road to Success’ grade-by-grade les-

son plan offers a comprehensive, systematic 

way to address key issues: study skills, career              

development, reasons to complete and excel in 

high school, steps to post secondary education 

attainment, finding and keeping a job, and         

financial literacy.  The program is designed for 

delivery in 45-minute, once-weekly sessions      

executed over 4 to 6 years. Each lesson is        

interactive, exciting, and fun.  RTS materials are 

FREE and can be downloaded for                

non-commercial use.  Resources for each 

grade include a facilitator’s guide, student      

handbook, portfolio, Program manual (which    

includes Family Introductory Letters), Family 

Newsletters (available in both English and     

Spanish), and more.   If you work with middle 

and high school aged youth, this is one website 

you will want to check out! 

www.dosomething.org 

Do Something believes teenagers and young 

people everywhere can improve their              

communities.  They leverage communication 

technologies to enable teens to convert their 

ideas and energy into action.  Their aim is to     

inspire, empower, and celebrate a generation of 

doers: young people who recognize the need to 

do something, believe in their ability to get it 

done, and then take action.   

Their website provide a valuable tool that helps 

youth take action by assisting them in identifying 

a cause that is important to them, helping        

determine who they want to partner with and for 

how long.  Seed and growth grant opportunities 

are also available as well as information about 

how to start your own Do Something Club.  This      

website is a great resource to help youth get     

active in supporting the causes that matter the 

most to them! 
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Professional Development 

  
 
 
 
   

Course schedule for Fall 2010/Spring 2011 :      

September 1—October 15 
November 1—December 15 

February 1– March 15 
April 1—May 15 

Everything needed to complete the 
training will be provided through ASU’s 

online learning tool, “Blackboard 
Online,” through www.astate.edu  at no 

additional cost. 
 

This training may be taken as an               

introduction for the provider new to the 

school-age field, or as a refresher course 

for those who have been working in the 

field for some time.  

NEW ENROLLMENT 
PERIOD! 

 School-Age Specialist  
ONLINE    

For  more information about this class contact Woodie Sue Herlein  
at wherlein@astate.edu or 888-429-1585 

The five modules address the following topics:   

 Growth & Development 

 Planning a Safe and Healthy Environment 

 Activities & Program Planning 

 Guiding Children’s Behavior 

 Building Relationships 
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www.exploratorium.edu/snacks  

Not able to fit a field trip to the San Francisco     

Exploratorium into your summer program budget?  

No worries! You can bring many of the fun         

activities that are a part of the museum exhibits to 

your own program by visiting their website and 

exploring all the fun activities they have to share.  

Their website provide mini ―snacks‖ or mini         

science projects that require common,              

inexpensive, easily available supplies.  Below is a 

sampling of just one of the many fun activities that 

you will find on their website. 

 

Marshmallow Puff Tube 
If you blow harder, will it go farther? 

 
Materials Needed: 

 
 1 file folder (or other lightweight cardboard) 

 scissors 

 masking tape or transparent tape  

 a few marshmallows (full-size, not miniature)  

 a few spoonfuls of flour 
 

Assembly: 

 Cut a rectangle from the file folder about 29.5 

cm (the entire width of an unfolded file folder) 

by about 19 cm (11.5 in. by 7.5 in.).  

 Place one of the long edges of the file folder 

inside the other, and tighten to form a tube 

(see Figure 1) that fits around the circular 

shape of a marshmallow - snug enough so that 

there's no air space around the marshmallow, 

but not so tight that the marshmallow won't be 

able to move. It may be easier to make the 

tube if you first pull the folder over the edge of 

a table to establish an initial curvature.  

                
 

 When the tube is rolled to the appropriate size, 

tape it so it maintains this size. Then place 

tape along the entire length of the seam on the 

tube to seal it.  

 

 Roll the marshmallow in flour, then shake it or 

tap it to remove any excess. The flour will help 

prevent any sticky spots on the marshmallow 

from sticking to the tube.  

 

 Place the marshmallow in the end of the tube. 

Holding the tube horizontally, put your mouth 

over the empty end, and blow hard into the 

tube (see Figure 2). Notice how far the      

marshmallow goes.  
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 Again place the marshmallow in the end of the 

tube, but this time put your mouth around the 

end of the tube where the marshmallow is      

located. Blow hard against the marshmallow 

itself, so that it has to travel the length of the 

tube before exiting (see Figure 3). Be sure to 

keep the tube horizontal, and keep blowing the 

whole time the marshmallow is in the tube. Did 

the marshmallow go farther this time? If you 

blow and the marshmallow won't move, check 

the diameter of the tube. The tube may either 

be too tight (in which case friction prevents it 

from moving) or too loose (in which case air 

blows right by the marshmallow instead of 

pushing it).  

 

So What is Going on? 
 

 While the marshmallow is in the tube, your 

blowing increases the air pressure in the tube, 

creating a force on the marshmallow. As long 

as this force is greater than the friction force, 

there's an unbalanced force on the            

marshmallow. According to Newton's second 

law, F = ma, an unbalanced force accelerates 

an object. The speed of the marshmallow will 

keep increasing for as long as the marshmallow 

experiences an unbalanced force.  

 As soon as the marshmallow leaves the tube, 

your blowing no longer affects it. But the faster 

the marshmallow is traveling when it leaves the 

end of the tube, the farther it will travel before 

hitting the ground.  

 In the first case, with the marshmallow initially 

placed at the far end of the tube, the          

marshmallow falls out the end of the tube       

almost as soon as you blow on it. So the         

unbalanced force on it doesn't last very long, 

and the marshmallow doesn't get going very 

fast or travel very far.  

 In the second case, when you blow the      

marshmallow the length of the tube, it            

experiences an unbalanced force for the entire 

length of the tube. Since the force acts for a 

longer time, the marshmallow is going faster 

when it leaves the tube, and it therefore travels 

farther.  

 The length of tube that will provide maximum 

speed is really determined by how long you can 

keep blowing strongly enough to maintain 

enough pressure in the tube so that the force 

produced on the marshmallow is larger than the 

friction force. If you have really big lungs, you 

can use a very long tube, and get the         

marshmallow moving really fast!  
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Disney’s  “Friends for Change”  

 Disney's Friends for Change grants          

encourage kids everywhere to take steps together 

with their friends to help the planet. Youth Service 

America will award 75 $500 grants to youth-led 

service initiatives around the world that           

demonstrate youth leadership and the                 

commitment to making a positive impact on the 

environment. Eligible applicants will be asked to 

implement their projects between September and 

November and to connect their projects to         

International Coastal Cleanup Day, National Pub-

lic Lands Day (both September 25), or other       

environmentally-focused days of service.. Disney 

Friends for Change Grants are open to schools, 

organizations, and individuals planning service 

projects. Applications submitted by younger     

children aged 5-14 are especially welcome. The 

goal of the grant is to inspire children to join their 

friends and families, schools, and communities to 

address critical environmental needs as "friends 

for change" at the local, national, and/or global 

levels. Grant applications are due Thursday, July 

15, 2010. Learn more at: www.ysa.org/grants/

announcements/friendsforchange2010  

 

 

 

CAROL M. WHITE PHYSICAL    

EDUCATION PROGRAM  

 The Carol M. White Physical Education 

Program provides grants to LEAs and             

community-based organizations (CBOs) to       

Initiate, expand, or enhance physical education 

programs, including after-school programs, for 

students in kindergarten through 12th grade. 

Grant recipients must implement programs that 

help students make progress toward meeting 

state standards.  Funds may be used to provide 

equipment and support to enable students to 

participate actively in physical education           

activities. Funds also may support staff and 

teacher training and education.  For more         

information visit  http://www2.ed.gov/

programs/whitephysed/index.html 

 

Assisi Foundation of Memphis 

 The Assisi Foundation of Memphis, Inc.         

supports innovative and established programs 

that address the needs of Mid-South residents in 

the categories of: Healthcare and Human        

Services, Education and Literacy, Social Justice/

Ethics, Cultural Enrichment and the Arts.       

Deadline 8/18/10.  For more information visit 

h t t p : / / w w w . a s s i s i f o u n d a t i o n . o r g /

generalgrants.html  
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Arts In Education Mini Grant       
Program  

 

The Arkansas Arts Council. K-12 schools for      

programs during school hours, and/or                    

organizations that provide after school or summer 

programs, have an opportunity to apply for         

Arkansas Arts Council funding to: 1) bring quality, 

professional artists into the classroom or other    

location to present one- to five-day hands on,     

curriculum based arts activities; 2) present a 

teachers' professional development workshop in 

curriculum based arts activities either in             

conjunction with, or instead of a residency. Artists 

must be selected from the Arkansas AIE Artist 

Roster included as a section in the guidelines.    

Applicants may receive a maximum of $1,500     

using established AIE program rates for the artist's 

fees, travel, lodging and supplies. A 1:1 in-kind or 

cash match is required.   Deadline to apply is 

8/01/10.  For more information visit 

http://www.arkansasarts.org/  

 

Best Buy Children's Foundation 
Education Grants  

 

 The Best Buy Children's Foundation supports 

and strengthens communities by contributing to 

a variety of organizations and  programs that 

foster engaged, fun learning experiences for    

children through the use of interactive             

technology. The majority of funded  proposals 

are initiated by the Foundation, however, they 

are interested in learning about existing and 

emerging national programs that creatively use 

interactive technology to make learning a fun 

and engaging experience for children.          

Deadline to apply is 8/01/10.  For more            

information visit  

ht tp : / / communica t ions .bes tbuy.c om/

communityrelations/our_foundation.asp. 

 

The Fender Music Foundation 

Grants  

Qualifying applicants are established, ongoing 

and sustainable music programs in the United 

States, which provide music instruction for      

people of any age who would not otherwise have 

the opportunity to make music. The intent of the 

program must be music instruction, not music 

appreciation or entertainment, and the             

participants/students cannot be professional or 

career musicians. Almost all of the selected     

programs, to which they award grants, fall into 

the following categories: In-school music 

classes, in which the students make music; After

-school music programs that are not run by the 

school; Music therapy programs, in which the              

participants make the music.  For more                

information visit  

http://www.fendermusicfoundation.org/ 


